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ABSTRACT

One of the most important goals of emancipatory education is to nurture
responsible, critical and participatory people. The purpose of present study
was to investigate the characteristics of the emancipatory classroom and its
relationship with the classrooms of Iranian higher education. Therefore, by
using descriptive-analytical method and referring to critical theories and
research related to higher education in Iran, it seeks to answer the question of
what are the characteristics of emancipatory classrooms and what is their
relationship with higher education classes in Iran? The findings showed that
the goal of emancipatory education is to develop democracy and create a new
human being. Accordingly, the professor is a politician and a facilitator of
learning and the student is also question-oriented and skeptical. In this regard,
the educational content emphasizes searching and understanding the different
aspects of the issue. The teaching and learning method will be based on
partnership and dialogue. Accordingly, the emancipatory classroom
atmosphere also provides opportunities for students to practice and develop
democratic actions. But what obtained from the comparison of Iranian higher
education classrooms with emancipatory characteristics indicated that there is
no relation between these characteristics; Iranian higher education classrooms
are non-participatory and authoritarian; professors are reluctant to interact
with students; students have no experience of emancipatory education; the
syllabus is memory-oriented and quantitative; and the atmosphere of the class
is non-motivational and hierarchical with one-way teaching.
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INTRODUCTION

The university, as a part of civil society on a global and international level, is
the origin of thought and meaning, a symbol of knowledge production and
transfer, and a center of critique and social enlightenment (Farasatkhah, 2009;
Delanty, 2001). In this regard, higher education must follow the plans and
programs that provide the basis for achieving these goals. Contemporary
thinkers believe that emancipatory education has the characteristic of using
critical thinking to guide learners to emancipatory thoughts against what has
locked them in walls (Imel, 1999).

PROBLEM STATEMENT

In the Iranian higher education system, despite the emphasis on the issue of
critical thinking in the goals of educational systems and the claims of officials,
educators and administrators, there is not enough will and motivation to
encourage students to think and specially to use critical thinking in practice.
Professors, despite statements that they accept the assumption that critical
thinking paves the way for more and better teaching, have always provided
the basis for preserving academic information through stercotypes and the
elimination of facts and the creation of a restricted disciplinary environment
(Maleki & Habibipour, 2007). As the studies of Hassanpour, Hassanzadeh,
Ghaedi Heidari, Bagheri (2015); Javidi Kalateh, Jafarabadi & Abdoli (2010)
and Kerman Saravi, Navabi Rigi & Ebrahimi Tabas (2011) indicate that there
is no statistically significant difference between the mean scores of critical
thinking of undergraduate students, the findings of interviews with professors
in the study (Hashemi, Salehi & Karamkhani, 2014) have also shown that
higher education has not been successful in developing critical thinking skills.
It seems that one of the reasons for the failure to cultivate critical thinking in
higher education is the emphasis on traditional system. As research shows, in
the Iranian higher education system, emphasis is placed on teaching and
transferring curriculum and superficial and memorized learning.

It is with regard to the critique of one-way education that Paolo Freire
believes that one-way communication in the educational system enslaves
learners and brings with it nothing but accumulated memory (Ahonmanesh,
Khatunabadi & Abolhassan, 2004). In this regard, Habermas (2005), referring
to the fact that human being has three different and simultaneous cognitive
domains, namely instrumental, communicative, emancipatory, believes that
the new industrial society with emphasis on the technical dimension or human
instrumentation of education, ignores other dimensions. Also, Lyotard (1984:
53) in the book of "Postmodern Situation: A Report on Knowledge" discusses
the educational features of the university and explains that when the emphasis
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is on preservation and memorization, academic education is expected to play
a preparatory role for institutions of power and wealth. It trains specialized
personnel for government bureaucracies or market firms and no longer pays
much attention to critical thinking, creativity, critique, enlightenment, and
exploration and passion for life (Readings, 1996).

Various studies on critical education have acknowledged the central
principles of this view. For example, the results of Seif (2011) showed that
critical theorists begin the curriculum rethinking process with a critique of the
existing curriculum. The basic principles of this view are on the basis of
wisdom and critical thinking on one hand and human’s social and political
features on the other hand. According to Shih (2018), there are the following
issues in the field of Freire critical education: 1) Education as an act of
freedom; 2) Dialogue, problem-based, and conscience. In the study of Nouri,
& Sajjadi (2014) it was also shown that the main purpose of teaching this
approach is to express human opinions, critique and create a problem-based
educational system. This educational method seeks to encourage learners and
educators to critique political and social issues as well as the consequences of
social inequality.

Considering what has been mentioned, it can be said that most of the
research that has been done on this view has dealt with the central principles
and effectiveness of it and few studies have examined the emancipatory class
with components such as teaching, teacher, student, content, evaluation, and
space. In fact, no research has been found that examines and analyzes all of
these dimensions. Therefore, on the one hand, there are very few studies that
have examined and criticized higher education from the perspective of
emancipatory classroom and critical theory, and on the other hand, the results
of these few studies show higher education in relation to emancipatory
education and critical thinking suffers from gaps and deficiencies that lead to
inefficiency in the components of the classroom. Accordingly, and because of
the importance of emancipatory education in the contemporary era, societies
should commit to create the capacity for criticism at all levels of education
and stimulate critical thinking at the center of their efforts. Therefore, this
study seeks to investigate the characteristics of the emancipatory classroom
and its relationship with the classrooms in Iranian higher education. Given
this, the main question of this research is: What are the characteristics of an
emancipatory classroom and what is its relationship with classrooms in
Iranian higher education?

METHODOLOGY
The present study has been conducted by using a descriptive-analytical
method. Because, on the one hand, by referring to the research done on the
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situation of classrooms in Iranian higher education, it aims at describing and
recognizing the existing conditions (description) and on the other hand, by
referring to studies and critical education, it attempts to analyze the concepts
and characteristics of the class (analysis). Concept analysis aims to provide
objective interpretations which are used for practical concepts in studies and
curriculum designs to explain them in common terms of ordinary language
(Short, 2015). Therefore, conceptual interpretation has been used to examine
the characteristics of the emancipatory classroom and to achieve an objective
and defensible interpretation of it. After achieving such an interpretation, by
describing the status of Iranian higher education classrooms, the relationship
between these classes and the characteristics of emancipatory classes was
examined.

FINDINGS

Emancipatory Training: Emancipation does not mean individual
emancipation alone, but a social and political concept is inferred from it. In
short, this educational perspective, with the help of neo-Marxist concepts and
theorizing it in the context of education issues, consistently seeks to transform
the dominant relations that govern society. In this regard, its ultimate goal is
to prepare society for revolution and emancipation.

From what has been said, it can be perceived that emancipatory education
provides a space for exchanging ideas in which students and faculty can
express their ideas freely. (Freire & Shor, 1987). The goal of emancipatory
education, then, is to awaken, that is, to gain a critical awareness of the
structural pressures of power that make up our lives and lead to
transformational action. Also, creating knowledge in human beings is to
relativize their beliefs and convictions. Beliefs that have made man an
instrument and confine human being in walls (Nouri & Sajjadi, 2014). In this
school, the professor facilitates the field of learning experiences, thinking and
re-creating knowledge, instead of playing the role of distributor and the
proletariat or the agent of knowledge. In cooperation with his students, he is
the creator of knowledge, thinking and meaning (McNee, 2017: 74). Thus, in
this classroom, the student is considered as an active human factor that
deserves to help itself and can achieve his freedom (Farasatkhah, 2017: 162-
163). The content of emancipatory education also emphasizes the smallness
and flexibility of the curriculum and the experiences of reading, writing,
thinking, and debating to provide an opportunity for critical awareness and
emancipatory characteristics (Freire & Shor, 1987). Accordingly,
emancipatory teaching is based on real participation and dialogue to provide
the basis for social cohesion, cooperation, collaboration and self-learning in
order to form a learning-teaching relationship. The social and physical
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atmospheres of the emancipatory classroom have been reconstructed to
provide opportunities for the practice and development of democratic actions
and the empowerment of students (Freire & Shor, 1987). But evidence shows
that Iranian higher education is at odds with emancipatory characteristics. In
this regard, it must be acknowledged that the purpose of higher education in
Iran is instruction and transformation of information. The epistemological
system of Iranian higher education is descriptive, praiseworthy, and non-
critical, and rarely allows the growth of critical and analytical thoughts to the
members of the scientific and academic communities (Fazeli, 2017: 37-38).

The data obtained from a survey of students across the country show that
professors do not pay much attention to students, they do not welcome
students' questions (Sirajzadeh, 2015). Coming to university has become a
part of daily activity instead of a necessity for Iranian students. And main
functions of classroom, which are learning, scientific development, and
critical thinking, have been marginalized (Kazemi, 2017). The emphasis of
Iranian higher education on quantifying and presenting booklets in classrooms
and introducing the works of professors to students, has made the current
education in Iran limited to memorizing, remembering and retelling the
sentences they hear, without deepening its content (Shabani Varki, 2004).
Iran's higher education classrooms have become more and more routine and
are moving away from the learning environment. Sitting in class is a waste of
time for a range of students. (Siddigian, 2016). Teaching methods show the
vertical model of the educational structure, from which one-way
communicative habits and monologues with vertical images begin
(Farasatkhah, 2017: 159).

CONCLUSION

As stated, the purpose of this study was to investigate the characteristics of the
emancipatory classroom and its relationship with higher education classrooms
in Iran. According to this purpose, different angles of the emancipatory
classroom were discussed. The search results in this field showed that the goal
of this perspective is to develop a new form of democracy and create a new
human being. In this type of classroom, professors and students develop a
teaching-learning partnership relation and provide educational content in
relation to students' life experiences. And the classroom atmosphere is such
that it encourages democratic interactions. However, what was obtained from
the situation of classrooms in Iranian higher education shows that these classes
are not in line with the characteristics of emancipatory classes because Iranian
higher education classrooms are non-participatory, hierarchical and based on
banking education.
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SUGGESTIONS

* De-sanctification of the formal curriculum and linking curriculum content to
students' lives, languages and experiences

* Paying attention to the inspiring role of education in the design and
architecture of educational spaces

» Shifting the direction from one-way and banking training to dialogue training
based on collective actions.

* Changing the attitude of professors towards students so that they do not see
themselves as absolute informed.

* Changing the classroom layout so that it changes from a bus mode to a circle
and the instructor is part of the teaching process, not a separate and dominant
part.
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